The first aim of the current study was to identify the relative contribution of several theoretically relevant skills in accounting for variance in both word reading and reading comprehension in a normal sample of one-hundred Spanish-speaking children in first grade (average age of 6 years and 10 months; 47 boys; 53 girls). In hierarchical regression analyses, we showed that there is dissociation between the skills that account for variance in word reading, and those that account for variance in reading comprehension. Significant variance in reading comprehension depends on measures of word identification-decoding, rapid naming, and vocabulary. By contrast, word reading ability was best explained by measures of phonological awareness and vocabulary.
LaBerge and Samuels ' (1974) In fact, positive correlations between word-processing measures of various kinds and 98 reading comprehension assessments are well established in both children (Perfetti, 1985) 99 and adults (Haenggi & Perfetti, 1994) . 100 101 Besides, the range of the correlations between word identification and reading 102 comprehension varies depending on several factors, such as test format and age of the 103 participants few studies have examined the contribution of lexical and sub-lexical processes to the 119 prediction of reading comprehension. The first aim of this study was to determine which 120 factors are related to reading comprehension and word identification in first grade Spanish-121 speaking children. We focused on children just after they typically begin to read in Spanish. 122
According to previous research in the Spanish language, we expect to find PA to be strongly 123 related to word identification (Casillas & Goicoetxea, 2007; ) Data for this study was collected from 100 first grade students from two public elementary 172 school located in Madrid (Spain): one in a suburb and the other in a rural area. Families in 173 these communities were predominantly lower-middle class to middle-class. All participants 174
were native Spanish children. The children were representative of the full range of reading 175 abilities, with normal hearing and no history of significant emotional or neurological 176 disorders. Furthermore, no child had been diagnosed, in the school, with autism or mental 177 retardation. Table 1 shows the numbers of girls and boys and their mean age. The sample 178 contained 53 girls and 47 boys, ranging in age from 6 years and 3 months to 8 years and 3 179 months, with a mean age of 6 years and 10 months (See Table 1 
RESULTS

242
Descriptive Statistics 243 244 to form a naming-speed deficit (NSD) subgroup (n = 20), a phonemic awareness deficit (PD) 310 subgroup (n = 11), a double-deficit (DD) subgroup (n = 4), and a no-deficit (ND) subgroup (n 311 = 65). It is worthwhile to point out that the children in these subgroups varied considerably in 312 reading ability and that there were only a few very poor readers in this sample as the results 313 of the Woodcock Word Identification test showed (See means scores presented in Table 2  314 and Table 6 Note. 25th percentile cutoff for deficit groups. ND = no deficit; NSD = naming-speed deficit; PD = phonological deficit; DD = double deficit a n = 65. had not been tested before within this population. Our findings suggested that these test 418 norms are not well suited to our population (see means scores of these sub-tests in Table 2) . 419
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The second aim of the present study was to explore the double-deficit hypothesis in the 421 
